

















This paper explores the role and possibilities of education for personality (jinkaku) building in a 
competency-based curriculum.  
One of the characteristic features of a recent world-wide trend in educational reform is the em-
phasis on non-cognitive competencies, which traditionally had been considered to have little relation 
to academic achievement. These competencies include affective qualities and character traits such as 
resilience, grit, open-mindedness, collaboration, creativity and so on. It has been argued that schools 
today need to nurture these competencies in children to find their own way while collaborating with 
various people on different ideas, perspectives and values in an uncertain and ambiguous world. On 
the other hand, there has been a growing concern and surging criticism to this trend as it emphasizes 
the ability to be a good flexible worker. With a rich background of education for personality building 
in schools, a big question has become what role personality development should play in the curricu-
lum nurturing competencies living in the 21st century.  
First, the author investigated the overviews of non-cognitive competencies targeted in current 
educational reform both at home and abroad. In terms of the practices in schools in Japan, although 
there is a wide variety of compositions and schemes for the competencies that schools emphasize, 
and different terms are used by different schools, there seems to be a growing consensus among 
schools on the types of competencies to be nurtured. Most of the competencies, which the schools 
construct, are related to the competency for living and cooperating with various people to create a 
better future for oneself and for society.  
Second, the notion of personality in post-war education in Japan was examined. The “personality” 
originally introduced in the Basic Act of Education in 1946 was meant to be the power to integrate 
the various abilities of human beings. Historical consideration suggests that the concept of personal-
ity, once developed as the competency to bring together different abilities, has changed as it has run 
counter to academic abilities.  
Third, the possibility of assessment in the development of personality was discussed. It should 
be noted that personality is a dynamic organization combining the various competencies and skills 
developed within individuals. Therefore, it is important to develop descriptive assessment methods 
focusing on the integration of each competence. By encouraging self-evaluation in children, some 
schools are striving to develop new methods of assessment.  
In conclusion, it is important to note that education for an individual’s personality can only real-
ize its potential through the process of nurturing the power to combine various competencies, and to 
let them work in a real life context. The key to this reform will be the establishment of authentic as-
sessments with an awareness of the network of competencies along with the potential capabilities of 
children. 
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